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Eastbury Farm Primary School 
Behaviour Policy 

 

Introduction, Vision and Values:  
Our therapeutic approach to behaviour management has been informed by the Therapeutic Thinking 
(formerly known as Hertfordshire STEPS) training we receive annually as a Hertfordshire School. This 
policy outlines the purpose, nature and management of behaviour in our school in line with Therapeutic 
Thinking. Eastbury Farm relies on its community behaving in certain ways to achieve its purpose. We 
want all our pupils to understand the importance of valued behaviour and the benefits that behaving in 
such a way has on themselves, their peers, and our wider community. At all times the central purpose of 
our behaviour policy is to ensure our pupils feel safe, can learn, and feel a strong sense of wellbeing.  
Please refer to the glossary at the end of this policy whilst reading. 
 
Philosophy 
A calm, caring and respectful atmosphere will permeate our school in all we say and do. 
“You can’t teach pupils to behave better by making them feel worse. When pupils feel better, they 
behave better.” – Pam Leo 
 
Aims: 

 To promote a nurturing approach that involves caring, consistent, and empathetic relationships 
between pupils and staff  

 To support pupils in developing resilience  

 To promote a positive self-image and to encourage respect for others 

 To support pupils in self-regulating and developing independence  

 To encourage pupils to become reflective of their own and other people’s behaviour 

 To develop interpersonal skills that enable positive relationships with others 

 To eliminate all forms of discrimination, harassment, and bullying 
 
Responsibilities of the Staff 

 To follow Hertfordshire Therapeutic Thinking approach to behaviour  

 To clearly communicate school expectations, routines, values and standards through teaching 
and through all interactions 

 To treat all pupils with equity – enabling all pupils to demonstrate valued and safe behaviours 
through reasonable adjustments   

 To create a safe learning environment by following school’s consistent expectations and policies 

 To provide a motivating and engaging curriculum that all children can access 

 To always model valued and safe behaviour 

 Build and maintain positive relationships with pupils, staff, parents/carers and governors 

 When a child has exhibited difficult or dangerous behaviour update CPOMS using unemotional, 
non-judgemental, and factual language to describe the behaviour 

 In line with the SEND Code of Practice, we ensure all relevant reasonable adjustments are made 
to support pupils with special needs to access the behaviour policy   
 

Responsibilities of Parents/Carers 

 To support the school behaviour policy and reinforce at home where appropriate, as well as 
engaging with and supporting school on any pastoral work that is given as support for your child 

 Support your child to reach their full potential through support and understanding of school 
policies, particularly those regarding learning and behaviour  

 To ensure your child/children arrive(s) on time for school, calm and ready to learn with 
appropriate equipment and clothing - including PE kit 

 To help your child value the importance of education and to acknowledge their efforts and 
achievements  

 To be responsible for your child on the school playground at the start and end of the school day, 
as well as ensuring they always remain positive role models for Eastbury Farm Primary School 
outside of school 

 To encourage your child to be an independent and responsible learner 



Rights and Responsibilities of Pupils 

 Please see Appendix 1 
 
Therapeutic Thinking   
The Therapeutic Thinking approach is the Local Authority’s preferred approach to behaviour 
management in schools.  Two members of staff have received the full three day ‘train the trainer’ 
Therapeutic Thinking training and receive annual refresher training. These two members of staff then 
disseminate the training to all staff at an annual refresher. 
 
Therapeutic Thinking is a therapeutic approach to behaviour that priorities the helpful feelings of 
everyone in the dynamic.  It uses techniques to de-escalate a situation before a crisis occurs and when a 
crisis does occur, it adopts techniques to reduce the risk of harm.  Therapeutic Thinking enables staff to 
focus on the causes of an individual child’s declining emotional wellbeing rather than the presenting 
behaviour itself and empowers staff to pro-actively tailor their responses. 
 
The Zones of Regulation (see Appendix 2) 
The Zones of Regulation is a tool that we use to teach the pupil how to identify, name and manage a 
range of emotions to help them to self-regulate.  
 
Teaching/Promoting Valued Behaviour 
Valued behaviour is positive, helpful, and intended to promote social acceptance. It is characterised by a 
concern for the rights, feelings and welfare of other people and the behaviour will benefit other people 
or society. 
 
Difficult, Detrimental & Dangerous Behaviour 
If the behaviour becomes Difficult, Detrimental or Dangerous, we use the term ‘consequence’ as we 
want children to understand all actions lead to either an educational or protective consequence. 

 Educational  
Staff use educational consequences when they want a pupil to learn something. When using educational 
consequences, staff must ask themselves two questions:  

1. What does the pupil need to learn?  
2. How am I going to teach them?  

 Protective 
Protective consequences are necessary measures to manage the risk of harm that result from dangerous 
behaviours. Staff must consider the safety of all pupils and staff when putting a protective consequence 
in place.  
 
For both types of consequences, one way to ensure the consequence is either protective or educational, 
the ‘obviously rule’ should be used. This is when the word ‘obviously’ cohesively fits after the behaviour 
and before the consequence. Staff will use the Zones of Regulation to support the pupil to understand 
and name their own feelings as well as the feelings and impact on others because of their behaviour.  
 
An example of an educational or protective consequence using the obviously rule is: ‘You have not used 
safe hands with your peer/peers on the playground so obviously you will spend some time with your 
class teacher at break time discussing safe hands to ensure you and your peers are safe’. Once the child 
is calm the adult will use the Reflect, Restore, Repair questions with the child.  
 
Preventing Difficult, Detrimental & Dangerous Behaviour  
If pupils begin to show signs of Difficult, Detrimental or Dangerous Behaviour, we use the following tools 
to de-escalate the situation: 

• Positive phrasing when appropriate, for example, ‘Walking down the corridor, thank you’ if a 
child were running down the corridor 

• Limited choice – giving two options that need to be acceptable to the child and the adult. For 
example, ‘You can complete your work at this table, or you can complete your work at the back 
table’ 

• Disempowering the behaviour for example, if a pupil chose to sit under the table, if they are 
safe, say ‘You can listen from there’, ‘I’ll be over here when you’re ready’ 

• De-escalating scripts for example, ‘I’m here to help’, ‘Talk and I will listen’ (see Appendix 3) 



• De-escalating body language – manage distance, side-on stance, relaxed arms  
 
To promote internal discipline, we teach behaviours and work with pupils’ experiences and feelings.  We 
do this through our PSHE curriculum, using Zones of Regulation and through our culture and ethos.  We 
do not want to control or impose external discipline onto pupils as they do not learn or grow from this. 
Alongside consequences staff must determine the cause and reasons for the Difficult, Detrimental or 
Dangerous Behaviour through using the Iceberg Analysis/Early Prognosis Tool. (Appendix 4) 
 
Supporting Documents 
If a pupil is consistently showing Difficult, Detrimental or Dangerous Behaviours, the INCo and/or SENCo 

alongside the class teacher and/or parents/carers will use a range of analysis tools. External advice will 

be sought as appropriate.  

These may include: - 

 Iceberg Analysis/Early Prognosis Tool (Appendix 4) 

 High Quality Provision/APDR (Appendix 5) 

 Therapeutic Tree (Appendix 6) 

 Anxiety Analysis (Appendix 7) 

 Predict, Prevent and Progress Plan (Appendix 8) 

 Therapeutic Plan (Appendix 9) 

 Reflect, Restore, Repair questioning (Appendix 10) 

 Graduated Approach (Appendix 11) 

 Graduated Response to Behaviour (Appendix 12) 

Jigsaw PSHE Scheme 
The whole school delivers the PSHE and RSHE curriculum using the Jigsaw Scheme through the learning 
portal, which aims to develop positive behaviours and teaches pupil’s how to work together 
collaboratively and avoid confrontation.  Through developing a sense of working together and accepting 
each other as individuals, this scheme also helps us to promote valued behaviour across the school. 
 

Communication - CPOMS 
To create accurate behaviour plans for pupils, staff need to start by accurately describing the behaviour 
and providing a context of the behaviour. Staff members use CPOMS to log Difficult, Detrimental and 
Dangerous Behaviours. When describing behaviour, staff members need to ensure they are using 
unemotional, non-judgemental, and factual language to communicate the behaviour.  CPOMS helps 
staff to build a full picture of the context of each pupil.   
 
Communication with Parents/Carers 
Staff will communicate Difficult, Detrimental and Dangerous Behaviours on the same day (where 
possible) that the behaviour occurred in person or over the phone. When describing behaviour, staff 
members need to ensure they are using unemotional, non-judgemental, and factual language to 
communicate the behaviour.  Staff should speak to parents/carers to acquire possible context that could 
contribute to the Difficult, Detrimental and Dangerous Behaviours occurring. 
 

Suspensions 
Staff at Eastbury Farm believe that pupils should remain in full time education. Internal or external fixed 
term suspensions will be used when it is felt that the school can no longer provide a safe environment 
for either the pupil or others, or if the pupil has shown Difficult or Dangerous Behaviours. Some of these 
behaviours are listed in the Graduated Response to Behaviour (Appendix 12). This is, however, not an 
extensive list and some unforeseeable behaviours may result in a fixed-term suspension or a permanent 
exclusion. School will consider and use permanent exclusion if the circumstances suggest that it is 
appropriate based on the guidance from Herts County Council and the DfE document ‘Suspension and 
Permanent Exclusion for Mainstream Schools, Academies and Pupil Referral Units in England, including 
Pupil Movement’.  Only the Head Teacher can suspend or permanently exclude a pupil, and 
Hertfordshire County Council and Department for Education guidance on suspensions and permanent 
exclusions will be followed.  When a fixed-term suspension applies, parents and governors are informed, 
work is set and assessed by the pupil’s class teacher and a reintegration meeting between the Head 
Teacher and the pupil’s parents occurs on the pupil’s first day back in school. The reintegration meeting 



is an important meeting for staff, parents, and pupil to consider what further support is needed to help 
the pupil return to education and the expected standards of behaviour.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 – Code of Conduct 
 
 

 

Our Code of Conduct 

 
Everyone at Eastbury Farm Primary School has 

the right to: 

 
 Be safe 

 Be happy and respected 
 Enjoy learning 

 Take an active part in school and community 
life 

 Reach our full potential  
 

Everyone at Eastbury Farm Primary School has 
the responsibility to: 

 
 Be kind and helpful 

 Be caring and gentle 
 Look after our school and property  

 Listen to people and show respect  

 Work hard and do our best  
 Be honest 

 Share concerns and worries with a trusted 
adult and ask for help if needed 

 Be reflective on our and other’s behaviour  
 Learn from our mistakes 
 
 
 
 
 



Appendix 2 – Zones of regulation  

 

Blue Zone Green Zone Yellow Zone Red Zone 
Emotions you may 
feel in this Zone:  

Emotions you may feel 
in this Zone: 

Emotions you may 
feel in this Zone: 

Emotions you may 
feel in this Zone: 

 Sad 
 Tired 
 Bored 
 Unwell 
 Nervous 
 

 Happy 
 Relaxed 
 Calm 
 Ready to learn 
 OK 
 Focused 

 Worried 
 Scared 
 Frustrated 
 Losing control 
 Grumpy  

 Panic 
 Anger 
 Out of control 
 Terrified 

Behaviours you may 
display in this Zone: 

Behaviours you may 
display in this Zone: 

Behaviours you may 
display in this Zone: 

Behaviours you may 
display in this Zone: 

 Crying 
 Yawning 
 Coughing, 

sneezing, tummy 
ache 

 Fiddle 
 Roll your eyes  
 Shrugging 
 Fidgeting  
 Isolating from 

peers  
 Not communicating 

effectively with 
staff  

 Not communicating 
effectively with 
peers 

 

 Smiling 
 Interacting with 

peers and learning 
partners  

 Interacting well 
with staff 

 On task 
 Progressing 
 Happy to challenge 

yourself 
academically 

 Happy to take risks 
in your learning 

 Being kind to 
others  

 Playing well with 
others  

 Responding well to 
staff 

 Distracting others 
 Fidgeting 
 Making noises 
 Ignoring 

instructions 
 Calling out in 

class 
 Unfocused on 

learning  
 Not engaging with 

learning or lesson 
time  

 Not communicating 
effectively with 
staff  

 Not communicating 
effectively with 
peers 

 Trying to control 
situations  

 Saying something 
unkind before 
thinking it through  

 Doing something 
unkind before 
thinking it through 

 Shouting 
 Throwing things 
 Damaging school 

or own property 
 Being aggressive 
 Saying something 

unkind wanting to 
cause hurt  

 Saying something 
unkind without 
thinking it through  

 Doing something 
unkind before 
thinking it through 

 Doing something 
unkind wanting to 
cause hurt 

 Not communicating 
effectively with 
staff and peers 

 Running away – 
from class or 
school  

Strategies you could 
use to get back into 
Green Zone: 

Strategies you could 
use to maintain Green 
Zone: 

Strategies you could 
use to get back into 
Green Zone: 

Strategies you could 
use to get back into 
Green Zone: 

 Talk to someone 
 Try smiling 
 Get moving!  
 Have a brain 

break 
 Tense and relax 

muscles  
 Positive thoughts 
 Have a drink of 

water 
 Fake it until you 

make it (fake being 
engaged and you’ll 
probably become 
engaged!) 

 Keep going 
 Smile 
 Help someone 
 Challenge yourself  

 
 

 Talk to someone 
 Have a cold drink 
 Count to 10 
 Deep breathing 
 Breathing 

techniques 
 Tense and relax 

muscles 
 Have some time 

out – go to a safe 
space 

 Visualise your 
‘happy place’ 

 Go to a safe 
space 

 Deep breathing 
 Tense and relax 

muscles 
 Count to 10 
 Have a cold drink 
 Fiddle toy 
 Weighted blanket 
 
 
 

 
 
 
 



Appendix 3 – De-escalation Script 
 
 

 Learner’s name 

 I can see something has happened 

 I am here to help 

 Talk and I will listen 

 Come with me and… 
 
 

 



Appendix 4 – Iceberg Analysis 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 4 – Early Prognosis  
 

 
 
 
 
 
 
 



 
 



Appendix 5 – High Quality Provision/APDR 
 

 

 
 
 
 
 



Appendix 6 - Therapeutic Tree  
 

 
 

 

 

 

 

 

 

 

 

 

 

 



Appendix 7 – Anxiety Analysis  
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 8 – Predict, Prevent and Progress  
 

 
 

 

 
 
 

 
 

 

 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 9 – Therapeutic Plan 

 
 

 
 
 
 
 
 
 
 
 
 
 



Appendix 10 – Reflect, Restore, Repair 

 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 11 – Graduated Approach 
 

 
 
 
 
 
 
 
 
 
 



Appendix 12 - Graduated Response to Behaviour 
 
 
 
 
 

 
 

 



 

Glossary of Terms:  
 

 Behaviour – everything a person says or does 
 

 Consequence – a logical, explainable response to a behaviour. Consequences are designed to develop 
valued behaviours that are transferable  
 

 Dangerous Behaviour – behaviour which might imminently result in injury to self or others, damage to 
property or behaviour that would be considered criminal if the person was the age of criminal 
responsibility, such as racist abuse  
 

 Detrimental Behaviour – behaviour that causes harm to an individual, the community or to the 
environment, likely to cause injury, harassment, alarm or distress and violates the rights of another person  
 

 Difficult Behaviour – creates unhelpful feelings in self or others 

 Equality – treating everybody the same 

 Equity – giving everybody what they need to be successful 

 Fixed Term Suspension - where a child is temporarily removed from school 

 Internal Suspension - where a child is temporarily removed from their class but will still attend school 

 Permanent Exclusion – where a child is permanently removed from the school 

 Reward – a desirable object or experience given to celebrate outcomes already achieved   

 Therapeutic – an approach to behaviour that prioritises the valued feelings of everyone within the 
dynamic 
 

 Valued Behaviour – behaviour held in high regard by an individual, the community or the environment.  
Creates helpful feelings in self or others.  Behaviour characterised by a concern for the rights, feelings and 
welfare of others.  Behaviour which benefits other people or society 

 
 
 
 
 
 
 
 
 
 
 
 
 
 


